Past efforts at art educational reform have failed to significantly impact art programs nationwide. Most programs are "unadulterated studio programs justified by invoking the icon of creativity," (Lanier, 1975) . Explanations for past failures are numerous and varied, but none centers upon art teachers' lack of access to the underlying theories and research related to art educational change.
If there has been very little change in practice, it is not due to a lack of ideas, research, or interest in change.
I believe it is due to a low level of professionalization among art teachers. A low level of professionalization infers limited access to the channels through which knowledge is disseminated. A preliminary glance at the relatively small percentage of art teachers involved in professional organizations, subscribing to professioanl literature, and attending professional conferences suggests a low level of professionaliztion within art education. One of the major tasks of my thesis is to construct a theory of professionalization in art education. Professionali zation can be thought of as the extent to which members of a given occupation exhibit certain identifiable professional behaviors.
My structure for professionali zation consists of nine components, with a sub-structure providing a continuum of high level to low level professional involvement. Following is an outline of this structure:
